Central Washington University

ScholarWorks@CWU
All Graduate Projects

Graduate Student Projects

Summer 1998

Authenticity in Language Arts for the Average Fouth Graders
Karen Ann Rossman

Follow this and additional works at: https://digitalcommons.cwu.edu/graduate_projects
Part of the Curriculum and Instruction Commons, Elementary Education Commons, and the Language
and Literacy Education Commons

AUTHENTICITY IN LANGUAGE ARTS
FOR THE
AVERAGE FOURTH GRADERS

A Project
Presented to
The Graduate Faculty
Central Washington University
..
_,_~-

---.,·····----~--~-------

-~~-~--

In Partial Fulfillment
Of the Requirements for the Degree
Master of Education
Reading Specialist

By
Karen Ann Rossman
August, 1998

ABSTRACT

AUTHENTICITY IN LANGUAGE ARTS
FOR AVERAGE FOURTH GRADERS

by

Karen A. Rossman
August 1998

The purpose of this study was to develop an integrated Language Arts
program based on the Washington State Essential Academic Learning
Requirements and which focuses on authentic experiential activities. Research
was completed which supported the use of integration of the language arts as
well as authenticity in learning. The concluding activity was the writing of an
autobiographical story by each student.
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CHAPTER 1
INTRODUCTION

"To furnish the means of acquiring knowledge is the greatest benefit that
can be conferred upon mankind." John Quincy Adams (as cited in Washington
Commission on Student Learning, !997, p. 1)
In 1993, Washington State passed the Education Improvement Act and
changed the direction of education in that state. As a result of this legislation new
standards for student achievement were established. The first goal set by the
state to meet these new standards was that "students will read with
comprehension, write with skill, and communicate effectively and responsibly in a
variety of ways and settings" (Washington State Commission on Student
Learning, 1997, p.2). Educators thus needed to evaluate and assess the focus
and methodology of what is taught in Washington's classrooms.
In many of Washington's fourth grade classrooms, language arts has been
taught using a different program or approach for each of the areas of language
arts (reading, writing, listening, spelling, etc.). Each area has been taught
separately, while focused on different skills. Often no connections were
developed with students between the areas. In the 1970's, a "back to basics"
movement grew in popularity with the public. The separation of the language arts
was believed necessary to show that stuoents .had achieved language arts skills.
However, many students did not know how to utilize the skills they had acquired.
(Gutknecht, 1990).
STATEMENT OF THE PROBLEM
Many of the curricular programs in Washington's elementary schools do
not meet the new Washington State Essential Academic Learning Requirements
I
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ways of teaching the language arts areas in a more integrated manner. A need
exists to develop methods which improve student learning and better meet the
changing language arts requirements as the State implements new, more
challenging requirements.
An old saying suggests that we remember some of what we hear, we
remember more of what we see and remember most of what we do. The new
EALR assessments require that students not only answer questions, but must
also explain the thinking process.used to arrive at an answer. To do this,
students must utilize acquired experiences and knowledge. Reading, writing,
speaking, and listening programs need to enable students to use experiences
and knowledge as they develop their ability to apply learned language arts skills.
PURPOSE OF THE STUDY
The purpose of this study was to develop an integrated language arts
program which focused on authentic experiential activities based on the EALRs.
Actives, curriculum, and instructions recommended in the project were based on
findings from the related literature review on language arts, integration and
authenticity in learning.
LIMITATIONS OF THE STUDY
This project had several limitations:· There was no formal testing done
with students to determine the effectiveness of a program, however, much of
what was described as an integrated program was implemented in the author's
fourth grade classroom during the 1997-1998 academic year. While there are
many prominent theorists who believe that integ~ation of language arts is a ·
superior way to teach language arts, there is little definitive research to prove
these beliefs. This study was done to meet the needs of one fourth grade class in
a private school.
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DEFINITION OF TERMS
Significant terms used in the context of this project have been defined:
1. Authenticity: Real and relevant activities grounded in their true context.
2. Authentic Writing: A process that provides students with the
opportunity to write toward what they consider to be meaningful goals
(Berreyesa, 1996, p.35).
3. Basal Approach: A basal approach is a segregated area, skills focused
program. The most common element of a basal approach is the basal
reader. Basal readers are usually accompanied by teacher manuals,
student workbooks, activity sheet, placement and progress tests, and
other materials (Bromley, 1998).
4. SQ3R: Survey, Question, Read~ ReCite and Review: An outlining, text
organization technique.
5. Washington State Essential Learning Requirements (ELAR's): A
program developed by the Washington State Commission on Essential
Learning that was formed in response to the 1993 Educational
Improvement Act (Essential Academic Learning Requirements:
Technical Manual, Washington State Commission on Student
Learning, 1997, p. 4).
6. Whole Language: Whole language is a label for mutually supportive
beliefs and teaching strategies and experiences that have to do with
kids learning to read, write, speak, and listen in natural situations
(Watson, 1989, p. 132).

CHAPTER2
LITERATURE REVIEW
INTRODUCTION
The purpose of this study was to develop an integrated language arts
program which focused on authentic experiential activities based on the
Washington State Essential Academic Learning Requirements (EALRs). The
literature review for this chapter evolved from "basal" to "whole language" to the
integration of the two philosophies called "authentic language arts." For this
project, relevant data was identified through an on line computer search.
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Educational Resources Information Center (ERIC) and other databases were
surveyed. Several books on methods and implementation were studied. Data
was gathered using the library at Central Washington University and at Suzzallo
library at the University of Washington. In addition, workshops on reading,
writing, and assessment were attended. Much of the research was in the area of
whole language.
BACKGROUND
Over 300 years have passed since the establishment of schools in the
United States. Almost from the beginning there has been debate on how to teach
reading. During the twentieth century, anthropologists, psycholinguists, computer
. ..

.

scientists, as well as educators and teachers, have been trying to develop more
effective ways of teaching reading (Teale, 1995):' While a number of approaches
have been developed to improve reading instruction, whole language and basal

(
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reading represent two of the most popular, controversial, and oppositional
philosophies.
BASAL PHll,.OSOPHY
A basal approach is a segregated area skills focused program. The most
basic program of the basal philosophy was the basal reader. Basal reading was
the acquisition of a sequence of skills that every child needs in order to learn
(Goodman, 1986). Jn the first basal readers, such as the McGuffy Reader of the
late 1800's, just one or two key language arts skills were focused on. By the midtwentieth century, progressive influences, such as reading readiness, developed
and language arts was divided several separate areas. Areas such as reading,
phonics, spelling, writing, comprehension, grammar, and others were taught as
separate programs. Just as with reading, programs for each area were
developed with few connections between them (Teale, 1995). Each program
defined what to teach; when to teach; where to teach; and, how to teach, and
each program was usually accompanied by teacher manuals, student
workbooks, activity sheets, placement and progress tests, and other materials
(Bromley, 1998).
The pattern of instruction followed in each program area was similar. For
example, in the reading basal, the students read a story altered to examine a
specific reading skill and simplified to fit readability scales. The students
answered questions from a worksheet or workbcibks. At the end of the lesson,
there was a test. There was a strict sequence of small skills to be taught. When
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all of the reading skills were achieved it was believed that the students should
be able to read (Bromley, 1998).
Over time more skills were identified. The reading readiness movement
reinforced the segregation of areas by identifying skills believed necessary
before reading could begin. The following reading readiness tenets formed the
backbone for basal programs then and now (Teale, 1995).
•

Learning to read begins only after a· set of prerequisite reading
readiness skills has been mastered.

•

Children become proficient in oral language first and then learn to read
(and then learn to write).

•

Reading and writing are learned by young children as a series of
abstract, separate skills in a decontextualized fashion.

•

During the prereading period, skill in visual and auditory discrimination
and knowledge of letters and sounds are essential building blocks of
eventual reading ability.

•

Children follow the same skills path into reading, and their progress
through this hierarchy should be carefully monitored with periodic
testing (p. 104).

The segregated language arts programs seemed to be meeting the goals of
education and reading until the launching of Sputnik in 1957. The success of the
Russian space program raised fear that American education was falling behind.
As a result, the adequacy of the education processes were called into question.
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An emphasis toward more rigorous curriculum and mastery testing resulted
(Teal, 1995).
Chall (1992) concluded that the basal format of segregated skills teaching
produced better readers. "We may also find that the beginning reading programs
of the 1970s, which paid more attention to the phonological, to the alphabetic
principle, to decoding, to phonics, much maligned today, may have contributed to
the rising score of nine-year-olds in the 1970s"(323). With certain populations
basal readers worked very well. Cole (1998) reported on her work with students
who were struggling with reading at various grade levels. Basal readers provided
more structure than did a whole language format for her struggling readers in
establishing a foundation for reading. McCallum (1988) concluded that basals
play a critical role in reading instruction. He suggested that basals incorporated
a wide range of skills and attitudes in a coordinated system, and provided on the
job training for new teachers. He also felt teachers do not have the "time, energy
or expertise to develop materials that meet parent's or school's goals" (p. 207).
Goodman, (1997) disagreed with the basal reader approach to reading.
Goodman found fault with the basal premise that reading was the acquisition of
an arbitrary sequence of skills that every child needs in order to learn. Bromley
(1998) criticized the basal approach because it assumed that there are only three
levels of reading ability in a class, thus three reading groups, without
consideration that each student might be at a different level. Also because there
was little time for independent reading or ~kill practice with relevant material.
Gutknecht (1990) claimed that the emphasis of separate skills program

8

teaching found in the lower grades caused many reading problems when the
students reached upper grades. Gutknecht did a fifteen-year review of research
on reading instruction that focused on skills acquisition versus skills application.
Data on reading problems in upper grades was gathered. Using this data,
Gutknecht traced the method of reading instruction used. He found that students
in skills programs had problems applying the skills they had acquired. He
suggested the need for change to focus better on skills application. Gutknecht
noted that by fourth grade, the basic skills should have been mastered and now,
students needed to read-to-learn. Comprehension became an increased focus of
reading. It was at the fourth grade level that many children, who were previously
doing very well in skills, began falling behind. "But when they entered the
academic world's next phase, 'read-to-learn,' something didn't seem to work
right" (p. 5).
Another criticism of basal readers was that the extensive editing of the
texts to focus on specific skills and to reach readability levels negatively affected
reading of the students. Hoffman (1987) created methods of teaching for low
level readers. Over a two year period of implementing creative methods for low
level readers, Hoffman discovered that most of the students reading problems
were caused by the basal text.
Most of the problems that surfaced in our work with this approach had to
do with the nature of the text the students were expected to read in the
basals. Many of the basal reader stories could best be described as "non
stories." Character development was often nonexistent; story problems
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were at best trivial and at worst absent; and events in the stories seldom
followed a logical progression. (p. 371)
Hoffman further found that the text did not use language structures that were
familiar to students or conducive to expressive type reading. He stated, "It
became difficult to model or even discuss with students the appropriate
intonations for discourse that no human would utter'' (p. 372).
WHOLE LANGUAGE PHILOSOPHY
Whole language is a developing philosophy of learning in the language
arts area of which reading is one part of the whole. Whole language developed
most obviously from the work of reading researchers and educators like Frank
Smith, Ken and Yetta Goodman, Dorothy Watson, Carolyn Burke, Jerry Harste,
and others around the world. Unlike the basal, where reading is emphasized to
the exclusion of other areas, in whole language, reading is an equal part in
learning language.
Whole language has developed into a comprehensive (albeit evolving and
incomplete) philosophy of educatio_n, dr9wing upon many more lines of
research and encompassing far more than just the development of
reading, or even literacy. And that raises another issue: Whole language
educators think not about teaching reading (dispensing a reading
curriculum to students) but about guiding and supporting students in

developing as independent readers, writers and learners" (Weaver, 1994,

p. 58).
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"Whole language is a label for mutually supportive beliefs and teaching
strategies and experiences that have to do with kids learning to read, write,
speak, and listen in natural situations" (Watson, 1989, p. 32). Whole language
teaching is based on a philosophy of education that integrates language and
thinking with rich content in authentic experiences for children (Goodman, 1992).
"But whole language is much more than application of insights into the processes
and development of literacy. It draws on child development, literary criticism,
ethnography, curriculum theory, and learning theory" (Goodman, 1997, p. 4).
The whole language philosophy began to grow popular in the late sixties.
Influenced by the work of Piaget and Vygotskiy, the focus tends to be on how
children learn not what they learn (Goodman, 1989). Telling a teacher what do to
and when to do it, Piaget considered inappropriate. He contended that teachers
should evaluate why students do or do not learn in school (Wadsworth, 1996).
Based on Piaget's tenets, Wadsworth suggested that "If an object of education is
to enhance children's acquisition of knowledge, educational methods must be
based on active exploration" (p. 150).
Piaget and his coresearchers show how children are actively involved in
understanding their world and in trying to answer their questions and solve
the problems that the world poses for them. Children do not wait for
someone to transmit knowledge to them but, rather, learn through their
own activity with external objects and construct their own categories of
thought while organizing their world (Goodman, 1989, p. 116).

(

11

The whole language philosophy encouraged the use of quality children's
literature as text for integrated language arts instruction. The promotion of
literature-based reading programs was further supported by the research of Clay
(1990). Clay has done several studies of. early .readers and developed the
Reading Recovery program. She reviewed several developmental studies and
concluded that reading and writing should be taught together. Clay suggests that
students do the following all at the same time but to different developmental
levels.
•

trying to get a theory about written language,

•

trying to express their experience in writing,

•

trying to construct stories,

•

exploring sound to spelling patterns,

•

developing new language options, and

•

developing a rant of writing [readingj forms( Clay, 1982, p. 69)

Clay further contends that there is evidence that in a whole language program
the responsiveness of the children increases. What happens in one language
area further increases their learning in another.
The integration of content and concepts was the backbone of a whole
language type curriculum. "The artificial isolation of content, which seemed
appropriate for the purposes of research and scholarship in tertiary education,
"

did not seem appropriate for growing children and adolescents" (Goodman,
1989, p. 120). While research on whole language continues, formal assessment
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procedures appear to work against the philosophy. The whole language
philosophy is not easy to measure. However, different methods used within the
philosophy have shown the success of the movement (Au, Scheu, Kawakami,
Herman, 1990). Au (1976) conducted a longitudinal study of language acquisition
in low income children. After trying many different methods, the results were that
program that focused on phonics did not work for these students. One
recommendation from the study was that language arts needed to include all
forms of language. In 1997, Au evaluated·the integrated program she developed
in the 1972 study and found substantial improvement all areas of student
language achievement.
Several different methods are enveloped by the whole language
philosophy. Methods such as reading workshop (Atwell, 1987) and writers
workshop (Stein, 1996) follow the premise of giving students choice in their
learning. The belief is that students who are given choices in their reading and
writing tend to read and write more and thus improve more.
A one year study comparing reading workshop versus basal readers was
conducted by Swift (1993). The study involved four classes of sixth graders (over
80 students). The material covered was the same for all classes. The four
classes were divided into two groups. Group one started doing reading workshop
in the fall followed by a basal program in the spring. Group two was divided into
ability groups and taught using the basal system: In the spring the methods of
instruction were switched, group one had basal and group two used reading
workshop. Quantitative data on student comprehension was charted.
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Comprehension was tested with the Gates-MacGinitie Reading Test,
administered at the beginning, in the middle when the classes shifted programs
and at the end of the study. Results indicated that group one, which started on
the reading workshop, increased comprehension at a very fast pace right from
the beginning. When group one moved to the basal, their comprehension scores
dropped dramatically. Group two, which started on the basal system made
reasonable progress in comprehension. When group two was moved to reading
workshop their comprehension increased at a faster pace. This study showed
that not only did reading workshop successfully improve comprehension, but the
qualitative evidence collected on a few students show that even the weakest
reader benefited.
INTEGRATION
Some things in the basal philosophy are working well, some things in the
whole language philosophy are working well, however, "Some things are working
well, but we also have made some mistakes. Now we need to meet the challenge
of making reading and writing valued and enjoyable parts of young children's
lives" (Teale, 1995, p. 124). Also, the use of neither philosophy had apparently
resulted in increased student reading scores. Of students who took the
Washington State Assessment in 1997, 35 percent were below the standards in
reading and 46.3 percent were below the standards in writings (Harrell, 1998).
. ..

.

This section reviewed literature that suggested

ah integrated approach could

better achieve results.

(

Gutknecht's (1990) fifteen year review of research on reading instruction,

(
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described earlier, resulted in suggestions to improve language arts skill
application by making learning more integrated and authentic. Learners need to
be provided with an environment where they can utilize meaningful experiences
and activities. Concepts should be taught'withih the context in which the
concepts will be used. Also, meaningful, predictable stories and expository
materials will provide students opportunities in which students can read to learn
as they learn to read. The student should be surrounded with language. A
classroom containing a book area, a listening area, a writing area, and a
discovery area, immerses the students in language. Letting the students do
activities in which the students themselves support, guide and monitor each
other, helps make learning real and authentic for the students. "Finally, reading
instruction hasn't been all wrong. It's just been starting in the wrong place. With
comprehension as the goal, reading instruction must begin in the mind of the
reader, not with the print on the paper." (p. 14)
Ganopole (1988) provided a review of research literature that reinforced
the integration of reading and writing with gifted students. Ganopole concluded
that there are some basic insights into how people learn and how language and
literacy are acquired. He suggested that;
1. A view of learning as an active constructive process in which prior
knowledge, interests and self-motivated purposes play a major role.
2. A view of language as central to learning.
3. Acknowledgement of the important role social interaction plays in the
learning process.
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4. A functional view of language learning that suggests that language is
learned through actual use in efforts to accomplish relevant purposes.
5. A view of reading as a meaning-making process in which meaning is
constructed by building associations between text and what is already
known and believed.
6. A view of writing as a meaning making process in which writers make
their own connections and construct their own meanings. (p. 88)
Ganopole reiterated that in order to support the development of reading ability or
learning learners need choice or control over their own learning.
The conventions of language (spelling, grammar, etc.) connect the main
components of language. Basal programs segregated the conventions into areas
that stand alone, however, many researchers (Wilde, 1990, Bartach, 1992
Templeton, 1989, and others) advocate an integrated approach to language.
Wilde (1990) promotes the integration of spelling. The suggestion is that
students should be exposed to wide reading and writing with the use of literature
and process writing, as well as strategy development. "Spelling has for years
'•.

.

been considered one of the most important of the 'basics' of education, but it can
really be better described as a detail: Important, but far less so than the ability to
express oneself well in written language" (p.286). Related literature supports that
spelling should focus on a review of how language is learned (Templeton, 1989).
The creation of competent independent spelling is an intricate part of the
student's learning of a complex language system. "A spelling program should
produce competent, independent spellers" (Wilde, 1990, p.280). We should focus
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on how students spell words. Children should be encouraged to write throughout
the day for a variety of purposes. Children come with a wide, mature knowledge
base that we need to expand through reading and writing. Exposure to words
should come through reading. Teachers need to provide encouragement and
opportunity for growth. "Learning to spell is the acquisition of complex schematic
system that is developed through use" (p.281 ). Spelling is a developmental
process similar to learning to talk. Babies and young children babble and scribble
in the early years, and adults offer support and encouragement and praise the
children for their accomplishments. Spelling should be learned in the same way.
"The pace and direction of spelling can be determined by the learner''(p.282).
Children should be working on their own level at the same time as moving
forward.
Bartch (1992) reports the success of second grade students using an
integrated approach and following the philosophy of Wilde. In Bartach's study,
spelling strategies, rather than spelling words, were the focus of several "minilessons". When the students were taught to use spelling strategies, they
demonstrated through their use of language the relationships among reading,
writing and spelling. As the observations continued, the following conclusions
came from Bartch's study.
Spelling is developmental shifting from sound/letter name strategy to the
integration of more complex patterns in our spelling (Temple, Nathan, &
Burris, 1982, as cited by Bartch, 1992). Perfect spelling is not appropriate
for beginning writers. As children mature, they move beyond phonetic
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spelling.
Kids grow as spellers when teachers support them as readers and writers.
. '.

.

Children need time to explore language and words.
Spelling is important-educators should make time for it in the curriculum,
but with authentic reading and writing activities.
Spelling will improve with the use of strategies (p. 407).
Children should use spelling strategies throughout the day, not only during
spelling time. Templeton (1992) echoes Bartch with a historical and
contemporary examination of spelling. Templeton states, "Spelling knowledge
serves purposes far grander than traditionally believed. It grows out of and
supports reading, writing, vocabulary study, and connections across the
curriculum" (p. 456). Until about a hundred years ago, spelling programs did
emphasize the links between spelling and reading (p. 457). In an effort to
"simplify" spelling, word lists were developed. Templeton's research reiterates,
"We should be able to agree that children will need to experience words in
reading, exercise their knowledge of words in writing, and to various degrees
examine words in their own right" (p.460). It does appear that spelling, like other
language arts areas can best develop when integrated with reading, speaking,
writing, and listening.
The works of Bromley (1998). Weaver (1994), and others suggest
grammar can best develop when integrated into language arts. Bromley (1998)
discusses the pros and cons of teaching .grammar in an integrated format. She
share this view, "Grammar is probably best taught when the need for it arises
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naturally. For example, when a writer wants to paint a vivid picture with words, it
is time for that student to become familiar with the terms adjective and adverb
and examples of them"(p. 32).
SUMMARY
Various approaches, philosophies, and techniques have been reflected in
the approaches used in teaching reading and writing to children over the years.
. '.

.

No one approach has been shown to be successful with all children. According
to some researchers (e.g., Goodman, 1992; Clay, 1992; Au, 1976), the focus and
methodology of teaching of language arts appears to be most successful when it
allows for connections between the components of reading, writing, speaking,
listening, and the conventions of language.
Goodman that recommended that the teachers follow two principles. "The
needs of the child were central to all curriculum planning and that children
needed to be actively involved in their own learning" (Goodman, 1989, p. 123). It
appears that language learning can best occur in an integrated environment,
which allows multifaceted experiences and awarenesses to be related to one
another.

CHAPTER 3
METHODOLOGY
The purpose of this study was to develop an integrated Language Arts
program based on the Washington State Essential Academic Learning
Requirements (EALR's) and which focuses on authentic experiential activities.
Research and arguments were reviewed and the author found a number of
theorists supported the use of integration in the teaching of language arts.
Additionally, workshops on writing, reading and assessment were attended.
Chapter 3 describes the need for the project, the procedures used, and its
implementation.

. •,
NEED FOR THE PROJECT

In 1993, Washington State passed the Education Improvement Act and
changed the direction of education. Washington State set new standards for
student achievement. The first of the four goals set by the state to meet these
new standards is that "students will Read with comprehension, Write with skill,
and Communicate effectively and responsibly in a variety of ways and settings"
(Washington State Commission on Student Learning, 1997, p.2). Research
reveals the need for connections between reading and writing. (Sylwester, 1995)
The author's existing fourth grade program did not completely meet the new
State requirement as described in the EALR's."This program was developed for
the fourth grade in a private school in Seattle. The twenty-four students in this
class were from lower middle class, blue-collar families. There was a two-to-one
ratio of girls to boys. With the exception of three students, all the students were
19
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from traditional two parent families. In this classroom, language arts were taught

using several different basal programs, each focusing on a different area of
language. These basal programs were out of date (1960s and 1970s) and in poor
condition.
PROCEDURES
To obtain background information essential for developing the program,
the resources of Central Washington University and University of Washington
libraries were used, including on line computer data bases such as Educational
Resources Information Center (ERIC) was undertaken. Additionally attendance
at Puget Sound Writers Project, a readin"gworkshop, (Reading: A Balance of
Best Practices), and a workshop review of assessment according to Stiggens
(1997) provided further evidence of the need for the author's program.
Discussions with the school principal emphasized the concerns and the focus of
the evolving program. The program was implemented with the 1997-1998 fourth
grade class by the author. Weekly updates were provided to the principal for
continued support of the process.
IMPLEMENTATION AND ASSESSMENT
The program was implemented during the 1997-1998 school year. The
activities concluded with an extended biographical activity as a part of the
assessment. The Washington State Essential Learning Assessment was given in
the spring of 1998. Refinement and alterations will be made according to the
results of the state assessment.

CHAPTER4
PROJECT
''·

The following pages contain the program outline, and related material, and
activities.
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INTRODUCTION
The premise of authenticity is that learning can best be achieved by being
able to draw upon personal life experiences. Learning should be real and
relevant. This program is set up so students can bring personal experiences into
the classroom. It starts with what the students know, then gives them a reason to
learn more. The project will start with time line for the academic year, then give
an example of an average week of language arts actives. It describes techniques
and methods used to meet the objectives. The learning objectives and activities
. are listed at the end of each section. Finally, some examples of student work are
included.
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STUDENT LANGUAGE ARTS TIME LINE
In addition to the weekly spelling, see page P-99, which requires
composition of paragraphs, the following works "in progress" enhance the
language arts program. An out line of activities and objectives for each trimester
and month is included here.
First trimester:
Write chapter 1 of a biographical family story. This will introduce the
students to the writing process explained in the writing section page P-37. The
focus in on data gathering and early drafts.
September: Author of the month is Richard Kimmel Smith
Author of the month is chosen for style of writing and student interest.
Many of the authors in the project were chosen for the biographical focus of their
writing.
Create class rules alphabet book
The objective is to compile·and put into finish form a simple book
with the purpose of creating class guidelines.
Read a book of choice and create an oral report and poster
The objective is to introduce the students to reading and reporting
on books.
Class reads biographical fiction chapter book. Help I'm Trapped in the
Presidents Body by Todd Strasser.
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Using reading workshop and KWL charts, explained in reading section,
page P-13, students read and discuss various aspect of the book, e.g. structure,
vocabulary, style, etc. This book will be completed by mid October.
Teacher read aloud a fiction book, Chocolate Fever by Richard Kimmel
Smith.
The objective is to have student listen to and discuss literature.
Class debates.
Students debate topics that they create or are relevant to them.
e.g. Should fourth graders get an allowance? The objective is to learn to
problem solve and gather facts about a problem.
October: Author of the month is Kathe.rine .Applegate
Applegate's animorph stories are in a fictional biographical format to which
students can relate.
Work on "in progress" writing (reports and family history)
"In progress" writing is a folder of unfinished work that the students
discuss and do peer review and editing on. The folder contains the family
history writing and on going work from any other subject. The object is to
help the writer and the editor improve writing by discovering and correcting
writing errors.
Read a biography of and report (oral and written) on a saint.
The oral report consists of dressing up like the saint reported on
and giving a one or two sentence report to other classes in the school.
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The objective is to become familiar with nonfiction biographies, to use an
alternative method of reporting, and to focus on main ideas.
Reading workshop Charles Dickens, A Christmas Carol
The objective of this book is to look at forms of descriptive writing
and historical fiction. Because of the difficulty of the book it will be read
slowly with frequent discussions finishing with a field trip to see the play.
Teacher read aloud fiction, Invasion by Katherine Applegate
Write Halloween stories
The object is to use descriptive writing.
November: Author of the month is Charles Dickens
Dickens is chosen for the fantasy and historical aspects of his writing.
Letter writing (write to State to get information for social studies project in
January.)
Write and share fiction stories with the Kindergarten.
Story method is described in writing section page P-37
Teacher read aloud biography Helen Keller by
The object is to further explore aspect of nonfiction writing.
Complete chapter one of family history
Second trimester:
Write chapter 2 of family history, biography of a parent.
The object is to improve writing focusing on audience and voice. Editing
and grammar are the focuses of this chapter.
December: Author of the month is Phyllis Naylor Reynolds
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Field trip to see play Christmas Carol
Complete Reading Dickens
Teacher read aloud. Christmas stories
January Author of the month is Mildred D. Taylor
This writer is chosen because of the January focus on black history.
State report written and choice of oral presentation (social studies)
Read and give an oral report on fantasy book of choice. Notes required, no
formal written report with individual guidelines. Using dioramas as visual aid
Teacher read aloud, Roll of Thunder Hear My Crv by Mildred D. Taylor
Classroom debate
February: Author of the month is Katherine Paterson
"Love Book"
The object is to look at different meanings for one word. Explained
in reading section page P-27.
Country report (group project, due for cultural fair)
Teacher read aloud Shilo By Phyllis Naylor Reynolds
Research report on the 1950"s (internet, oral report)
Third trimester:
Write chapter 3 of family history, autobiography
March: Author of the month is Roald Dahl
This author is chosen because of student familiarity with his work
and autobiographical nature of the book Boy.
Read and report on nonfiction book
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Work for cultural fair (social studies)
Teacher read aloud Boy by Roald Dahl
April: Author of the month is Jean Craighead George
This author is chosen because of descriptive nature of writing
Reading and writing poetry
Begin research for insect report (science)
Reading workshop My Side of the Mountain by Jean Craighead George
Teacher read aloud Boy
May: Author of the month is Jules Verne
This author chosen because of historical nature of writing and as part of
the oceans unit in science.
Final copies and publish family history
Insect report (written and oral) (science)
Reading workshop 2000 Leagues Under the Sea by Jules Verne
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WEEKLY LANGUAGE ARTS SCHEDULE
This section describes the typical structure followed to achieve the focus
and methodology goals of this project. The area of language arts are integrated
into the total day, however, here the focus is only when the time could be
identified as a language arts time. The individual areas of language will mix and
blend and the techniques here are used through out the curriculum
Day one:
Student Arrival:
As the students arrive a language/ spelling concept of the week is written
on the board in the front of the room. The concept is chosen by the teacher from
either a spelling objective from the fourth grade objectives, or an English
objective, such as a part of speech, e.g. "i" before "e" except after "c," or base
words with a silent "e" and the suffix -ly, or words that are in the past tense.
Using the resources available (reading book, social studies book, trade
'

..

books, etc.), the students look for words that fit the concept, making a list of
between ten and twenty words. The "two finger search" is the method taught
(see page 24).This is done throughout the day with the students writing the
words as they find them in the "notes" spiral notebook they maintain.
Morning:
The remainder of the morning is used for content area lessons, math, religion,
social studies, computer, science and others. As these subjects are
studied, the students are looking for word that fit the concept.
Lunch:
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The students are required to eat at their desks. At this time, the teacher
reads to the students. Books are chosen according to the concepts being studied
e.g. fantasy or folklore, or a book by the author of the month.
Afternoon:
Language arts time is at least ninety minutes. The students begin by filling
out the first sections of the Reading Workshop sheet (see page 20), including the
predictions. The students begin to "popcorn" read from the current book the class
. '•

.

is reading together. In popcorn reading, the teacher begins by reading
approximately the first paragraph, then calls on a student. That student must
read two sentences and cannot read more than three paragraphs before they call
on the next student to read saying "popcorn (student name)." During student
reading, the teacher makes notations on student reading (a modified miscue
analysis). One short chapter is read on day one, then the students complete the
remainder of the RW sheet followed by a short discussion on students written
responses. A typical discussion:
Teacher: Did anyone find any spelling word in the reading?"
Student: Yes, on page 242, the second paragraph, third line, where Sam
is talking to the badger. the word "receive" could be a spelling
word, or ...
Student: No, but in math on page 56, the second word problem contains
the word "eight" that could be a spelling word.
Teacher: How does this word fit this weeks rules (restate rule from
board).
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This discussion continues until ten to twenty words are decided upon.
Each word is discussed in small groups and in the large group as to how if fits in
the perimeters given. Class discussion focuses on the use of the word in context,
and looking for predictable characteristics of the words. This takes the remainder
of the time. If there is still time the students begin their homework. Homework
assignment is to define each word, both from the dictionary and from the context
it was used, identify the part of speech and use the word in a sentence.
Late afternoon:
Content area subjects, science, music
Day two:
Student Arrival:
On the student's desk is a teacher created crossword puzzle of the weekly
spelling words (Cpuzzle plus software).
Morning:
The remainder of the morning is used fcir content area lessons, math,
religion, social studies, computer, science and others.
Lunch:
The teacher reads to the students, continuing the book from day one
Afternoon:
The afternoon begins with reading workshop and continues into writing
workshop. (page P-37). The class will read about ten to fifteen pages in
the class book and a writing assignment is given that relates to the
reading. A typical assignment might be "Pretend you are the author and
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write the next chapter of the book (do not read ahead). Be sure to use
the writing process and share your writing with your group. When you
have a first draft you may share 'in progress' writing."
At any given time the student wilf have several "in progress"
writings. These might be book reports, both in class and out of class,
their family history that is a continuous "in progress" over the entire
academic year, a science report or a report for another teacher.
Late afternoon:
Content area subjects, science, music. Also self reflection and portfolio
reviews
Day three:
Student Arrival:
The first thing this morning is computer, library and literature circles. At
the beginning of the year, literature circles are formed randomly, then
these groups remain constant all year. Once a month, there is an author
presentation, (video, or research discussion). In literature circles,
students discuss books they have read individually, and at times,
choose to all read the same book. There are several different class sets
of five books, also, the students order copies from the book clubs used
in the classroom. Often the literature circles choose to present their
books during presentation time.
Morning:
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The remainder of the morning is used for content area lessons, math,
religion, social studies, computer, science and others.
Lunch:
The teacher reads to the students, continuing the book from day one
Afternoon:
At language arts time, the students and teacher together create a
paragraph or story using the selected spelling words and focusing on
sentence, paragraph, and story structure. The theme of the writing is
taken from the reading, the season, other content area, or one that the
students choose (One week the students wrote about the assembly
they had the day before). This was accomplished early in the year by
using an overhead. As the students became familiar with word
processing, a projector that receives input from the class computer was
used. This facilitates the cutting and pasting and reformatting of words
and sentences quickly. (also models use of word processing systems).
As the student's skills increase, students operate the computer. Each
lesson uses the writing process i=lnd f,ocuses on specific conventions
that are continually reinforced. Using the computer facilitated that each
student has a copy of the writing as soon as it is finished. This activity
takes at least seventy-five minutes.
Late afternoon:
Content area subjects, science, music
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Day four:
Student Arrival:
Daily Oral Language (DOL, 1989) specifically chosen to complement the
weeks concepts and objectives, is on the over head for students to copy
and correct. Class discussion follows.
Morning:
The remainder of the morning is used for content area lessons, math,
religion, social studies, computer, science and others.
Lunch:
The teacher reads to the students, continuing the book from day one
Afternoon:
RW using the procedure described above starts language arts. The daily
assignment will usually be something graphic, e.g. using the
descriptions in the book on the back of this sheet, draw Scrooge's
office, or after reading this book each person in your group recreate on
a diorama a scene from the book, put these together in a sequential
order.
Language arts time finishes with a spelling pretest. This test uses the story
created on the third day with the weekly words left blank. The students
must use content clues to place the correct words in the blanks, spelling
them correctly. If they receive one hundred percent, they will be given
choice time on the last day.
Late afternoon:
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Content area subjects, science, music. Also self reflection and portfolio
reviews
Day five:
Student Arrival:
Discuss and edit "in progress" writing
Morning:
The remainder of the morning is used for content area lessons, math,
religion, social studies, computer, science and others.
Lunch:
The teacher reads to the students, continuing the book from day one
Afternoon:
The afternoon begins with final spelling activity. Then oral presentations
and debates followed by goal setting, portfolio, "in progress" work.
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READING
READING WORKSHOP
Popcorn, KWL, SQ3R, Two Finger Search
AUTHOR OF THE MONTH BOOK LIST
LOVE BOOK
READING LEARNING OBJECTIVES
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READING
Reading workshop (Atwell, 1987), was modified and works in concert with
writers workshop for this program. Varieties of literature were used as the text for
and foundation of this language arts program. The research (Koeller, Mitchell,
1997) showed that literature has connections of meaning and individual
responses to real life issues and emotions. Open ended questions such as "If
you could be any character in the story whom would you be and why?" guide the
student to become personally engaged in the text. The literature is also used to
. ..

.

focus the students on the structure and conventions that define its rules and
elements of language arts. Using several texts provides models of various
genres and writing conventions. This allows the students to see how what is true
in one book carries over to the next.

Each text is selected according to the

interest of and relateability to the students.
When students have opportunities to experience a variety of literary
genres while learning during this language arts process, they begin to
recognize the characteristics of these genres and notice how writing
differs depending on the purpose of the communication. Children quickly
notice differences in texts used for entertainment as opposed to texts that
give directions for building a bird house. Through experience, children also
learn the differences among narrative texts that tell stories, nonfiction texts
that give information, and texts written in poetic form. The term "genre,"
meaning "kind," "style," or "sort," is used frequently in writing, as well as in
reading programs, and has become a commonplace term, even for
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children to use as they designate different types of texts (Spillman, 1996,

p. 10).
READING WORKSHOP
Before any reading is done, the reading workshop sheet, on page *is filled
out as follows.
Name of the student and date come on the first line. Next is the title,
followed by the author of the book being read (at least once during the time
reading the book, the title and author of the book are part of the spelling test).
The next line is a place to record the pages read that day.
Before reading, the student makes.a prediction of what will happen next in
the story. The student tend to start out using general statements here, however,
as they discussed and focused on the book, predictions became more precise
and thoughtful.
Characters are listed, this is often used as a spring board to a discussion
of traits and characteristics of the characters.
Vocabulary is written down as we read. Students write any word that is
new to them or they do not know the meaning of. These are also often written on
the bulletin board and discussed.
When reading is finished the students, write down what happened in the
story. Notes is for anything the students riiighf wish to place there from the
reading or the discussion of the book.
Finally, a daily assignment is given. Examples of assignments are:
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"Find five words in today's reading and define them on the back of the
page."
"Using the descriptions from today's reading draw the room the main
character is in."
"Create a poster that show one scene from the book so far with your color
group."
This can be either homework or classwork. The daily assignment depends on
there reading or on content from other areas. For example when reading 2000
Leagues Under the Sea the students compare the diving gear of today with the

illustrations from the book. 2000 Leagues Under the Sea is read during the
ocean unit in science.
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READING WORKSHOP
N a m e - - - - - - - - - - - - - - - - - Date_ _ _ _ _ _ __
Title _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Author _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Pages read from
Prediction

Characters

Vocabulary

What really happened?

Notes

Assignment

to _ _
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POPCORN READING
Reading workshop is a process that enables discussion and reflection on
reading. When the reading is oral, a method called "popcorn" is used. In
"popcorn" each student is required to read two sentences and can read no more
than three paragraphs. When the student has completed reading within those
guidelines they call upon another student and the reading continues. As the
student is reading, the teacher can mark who has read and make note of fluency
and miscues. If the text allows, the students read character parts, e.g. Scrooge,
or a spirit, the reading guidelines still apply, except that the character's reading is
pass on. When doing silent reading, students are given a number of pages to
read.
KWL
Before each book a KWL chart is done. On chart paper in the front of the class
two questions are asked, What do we know? And What do we want to know?
The answers are recorded on the chart. After reading the chart is brought out
again and the question is asked What did we learn? This chart remains posted in
the class.
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KWL Chart
What do we Know?

What do we want to
know?

What did we learn?
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SQ3R
SQ3R in an acronym for Survey, Question, Read, Recite, Review. This is a
technique used in reading and works well in content reading. The first step is
survey. The student reads the chapter title, subheadings, and balded word and
other clues about the topic. The next step is to come up with questions about the
topic that will probably be answered after reading the text.
The Three "Rs" ask the student to first read to find the answers to the
questions. Next they close their books and recall by reciting either orally, whole
class or small group, or in writing the answer to the questions. Finally, they
review and check the accuracy of their answers and make corrections using the
book to review as needed.

TWO FINGl;R SEARCH
This is a technique for finding facts with in the text. It was modeled and
used in the spelling through out the first day for finding words.
The first two fingers are placed in the center of a page in the book. Think
about what to look for, e.g. a vocabulary word or a spelling concept, and slowly
move the fingers down the page letting the eyes follow,
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BOOK LIST FOR AUTHOR OF THE MONTH
Books in this list were chosen for how they relate to children. Many are
biographical whether fact or fiction and have different levels of comprehension.
Charles Dickens was a favorite of the students who participated in the pilot of this
program
September: Author of the month is Robert Kimmel Smith
Chocolate Fever
Jelly Bean
Jane's House
Mostly Michael
The War With Grandpa
October: Author of the month is Katherine Applegate
Andalite's Gift
The Andalite Chronicles
Android
The Change
Capture
Encounter
Invasion
Message
The Predator
Stranger
Visitor
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November: Author of the month is Charles Dickens (1812-1870)
A Christmas Carol
The Adventures Of Oliver Twist
Christmas Books
December: Author of the month is Phyllis Naylor Reynolds
Alice In-Between
Boys Start The War
Jennifer Jean, The Cross Eyed Queen
Josie's Trouble
Shilo
January: Author of the month is Mildred D. Taylor
The Friendship
The Gold Cadillac
Let The Circle Be Unbroken
Mississippi Bridge
The Road To Memphis
Roll Of Thunder, Hear My Cry
Song Of The Trees
The Well: David's Story
February: Author of the month is Katherine Paterson
Bridge To Terabithia
The Great Gilly Hopkins
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Jacob Have I Loved
March: Author of the month is Roald Dahl
The BFG
Boy
Charlie And The Chocolate Factory
Charlie And The Great Glass Elevator
Fantastic Mr. Fox
The Giraffe And The Pelly And Me
James And The Giant Peach
Matilda
My Uncle Oswald
Revolting Rhymes
The Twits
The Witches
April: Author of the month is Jean Craighead George
The Grizzly Bear With The .Golden Ears
Dipper of Cooper Creed
Julie Of The Wolves
Julie's Wolf Pack
My Side Of The Mountain
Snow Tracks
The Tarantula In My Purse
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May: Author of the month is Jules Verne (1828-1905)
Around The World In Eighty Days
A Journey To The Center Of The Earth
Mysterious Island
Twenty Thousand Leagues Under the Sea

LOVE BOOK
The love book is a fun project that is used to explore word meaning within
content. By discussing the use of the word love the student can learn how using
the word in different context can change the meaning. It is also an objective of
this project to involve the parents.
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LOVE BOOK
Put together a book that shows the many different kinds of love. You will
show this by having words (poems, thoughts, greeting card saying, or use your
imagination) and pictures (from magazines or photos or hand drawn) showing
that love.

Different kind's of love might be;
1.
2.
3.
4.

Brotherly
Marital
God's Love
Grandparent

5.
6.
7.
8.

Sisterly
Family
Friends
Nature

9. Parental
10. Animals
11. Etc

This book is to include writing and pictures for at least 8 sections. Each
section would include the writing and some pictures showing love. These could
be photos or magazine pictures. It is to be done neatly thoughtfully and
creatively. It is to include a table of contents. It will be displayed at our cultural
fair.
Most students use a photograph album with plastic covered pages so
pictures don't have to be glued.
This is a great family activity as you review your family pictures and
memories. Your "Love Book" will become a family keepsake
Enjoy! This is a fun project!

We are ready to make a "Love Book." It is d u e - - - - - - -

Parent s i g n a t u r e - - - - - - - - - - - - - - - - - - Questions?
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READING LEARNING OBJECTllVES
The students will be able to ...
read the chapter books for comprehension
identify spelling concepts found in the books
identify main ideas in chapters and paragraphs found in the
books
predict story outcomes
identify new vocabulary
define new vocabulary
gather data for personal family history
... write interview questions
use graphic organizers to identify plot of stories
use graphic organizer to identify character traits .
present book reports orally
. . . write book reports
use a visual aids
maintain a literature log
reflect on learning
reading the book
identify in writing title
identify in writing author
make predictions in writing
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identify in writing new vocabulary
reflect in writing
acting out various scenes in the book
Write a personal version.of one chapter in the book
maintain a work folder
discuss structure of fiction
discuss structure of biography
Listen the book read by the teacher
Identify the title
Identify the author
identify parts of story
discuss moral of story
show knowledge of intn;iqucti9n, body and conclusion
compare fantasy styles
identify the parts of the story that are based on reality
identify the parts of the story that are complete fiction
identify character traits of each major character
better understand the use of words in different context
better understand the word Jove
use a graphic illustration for e,ach different meaning of the word
love
write a definition for each different meaning of the word love
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use a table of context
Use a title page
read a 100 page fantasy story
identify three parts of the story
answer the "5W's"*
write a written report
present an oral report
create a mobile
give positive feed back on oral reports
read the book with comprehension
read orally selected sections
make predictions
understand details
use voice in writing
write a future chapter of the book
discover vocabulary
define vocabulary using content clues
read the book with comprehension
orally read selections of the book
explore the narrative form of yvriting
compare and contrast historical facts
make predictions
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. . . compare and contrast personal feeling with character

PERFORMANCE CRITERIA
The student will complete
reading the books
readers workshop sheet
listening to the story
class discussions on story parts
a diorama representing the story
reflect orally on past reading
predict orally next happenings
listening to the story
graphic webbing of character traits of each character
. . . create a 'T' chart, fact or fiction
reading the story
answering the 5W's
.. . written reports
mobiles
oral reports
a book defining differenUneans to one work (love)
a graphic and written explanation of the word love
an illustrated cover
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a title page
a table of contents
all writing spelled correctly
a future chapter as if the.character were writing in the future
KWL chart

LEARNING ACTIVITIES
The students will ...
discuss their books in small groups/in class
use everyday materials to create a mobile (tying with science
balance and energy)
compare present book to others read to date
orally read sections of books (popcorn)
act out various sections· books
complete readers workshop sheets
discuss differences between expectations of characters and
personal expectations
create and maintain a work folder
draw scenes from the book using content descriptions
discuss setting, plot, and characters with in small groups
teaching strategies
discuss within groups of four the at least four major themes in
the story
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discuss how each theme has been seen before in other
literature read
in groups use webbing to make connections to other stories
in groups create a diorama to represent the themes of the story
in groups dramatize the use of voice
complete KWL chart
use SQR to find details
TEACHING STRATEGIES
The Teacher will ...
use overheads to model completion of reader worksheet
begin each lesson by relating to prior knowledge
encourage different opinions
respect all answers
use cooperative learning groups for discussion
introduce unit using a KWL discussion
read the story orally
demonstrate making diorama
model webbing on overhead
oversee group discussion
read the story
ask open-ended questions leading to discussion of character
traits
.. . model webbing on overhead
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model T chart on overhead
send note home to inform parents of assignment
discuss with librarian class reading
model different kinds of mobiles
oversee literature circle discussions
schedule time for oral reports
model positive feed back for oral reports
lead class discussion on voice
assign and monitor drama groups
use groups to discover details
display KWL chart
demonstrate SQR technique
create questions SQR questions
listen to reading noting miscues and flow
lead opened discussion
create assessments from student input
lead compare and contrast discussion

INSTURCTIONAL MATERIALS
Resources include ...
Text for each student
Readers Workshop sheets
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Construction paper
Crayons
Glue
Overhead
Webbing graphics
Tag board
Craft supplies (a large variety lets the student use their
creativity)
Samples of mobiles
Letter to parent
Chart paper
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WRITING
WRITING GUIDELINES AND ASSESSMENT
LEARNING OBJECTIVES
GRAPHIC ORGANIZERS
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WRITING GUIDELINES
In this project, writer workshop was used, developed by Britton and taught
in the Puget Sound Writers Project Workshop taught by Holly Stein. According to
Britton (as cited by Stein, 1996);
Writing occurs in a context, and we need to see the characteristics of the
contexts to consider how to function within them. The point of this is not to
reduce writing to simple pigeonholes, but to cope with curriculum issues in
logical ways and to create ways to think about the different purposes and
meanings of writing (p.10).
The writing done in this project also uses the writing process as described
in the Commission On Student Learning Tool Kit. Students created an "in

(

progress" folder for writing. This folder is monitored and graded by the student,
their peers and the teacher. Over the year different types of writing are used with
the writing types described here as the focus.
The types of writing focused on in this program are expressive and transactional.
Expressive writing; in expressive writing the author seeks to express what
is inside on paper. The student may be the audience or a willing listener. Often
this writing is for sorting ideas or getting feelings out on paper. Form is not an
issue necessarily, but rather, the freedom to explore drives this writing. In this
project, journals fit into this category, as well as autobiographical writings. The
focus of the expressive writing is the writer. The ·audience is always someone
trusted.
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Transactional writing; in transactional writing, the student wants to convey
some information to an audience or to persuade the audience to believe or do
something. The emphasis is on the audience. The students wrote book reports,
science reports and social studies reports·; as Well as math project reports to
meet this kind of writing
Types of transactional writing;
record-logging events, eye-witness accounts
report-recording
narrative-writer makes generalizations from concrete experience
pseudo-informative-student writes information for teacher to
show knowledge acquired
pseudo-cognitive student presents an argument to show
understanding of concepts
dummy run-writing to show that the student understands a
certain writing format
Britton (as cited by Stein, 1996) contends that there are different purposes,
audiences and forms for the types of writing above. Different steps in the writing
process will come into play depending on the type of writing. These steps have
been further refined in this project to support the need of the EALR's. Tasks must
be analyzed as they are assigned and a progression for teaching that format
chosen, taking into account unique content goals. Writing is recursive (meaning
that it refers to or relates on many different levels), it is not linear. There is more
than one way to accomplish the writing objectives.
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Writing assignments always followed the writing process of; prewriting
(gather information); draft; revise; edit; publish. Different types of graphic
organizers were used. Some are included here, others can be found in the
Commission On Student Learning Tool Kit.
WRITING ASSESSMENT/SIX TRAIT GUIDELINES
Each writing paper is graded and assessed according to the following six
trait guidelines (Stein, 1996). A value is placed on the criterion given, five
indicates everything was done to the highest expectations, one is low exceptions.

IDEAS AND CONTENT
(Development)
5

This paper is clear and focused. It holds the reader's attention. Relevancy
anecdotes and details enrich the central theme or story line.
Ideas are fresh and original
The writer seems to be writing from knowledge or experience and shows
insight: an understanding of life and a knack for picking out what is
significant.
Relevant, telling, quality details give the reader important information that
goes beyond the obvious or predictable.
The writer develops the topic in an enlightening, purposeful way that makes a
point or tells a story.
Every piece adds something to the whole.
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3 The writer is beginning to define the topic, even though development is still
basic or general.
It is pretty easy to see where the writer is headed, thought more information is
needed to "fill in the blanks"
The writer seems to be drawing on knowledge or experience, but had difficulty
going from general observations to specifics.
Ideas are reasonably clear, though they may not be detailed, personalized, or
expanded enough to show in-depth understanding or a strong sense of
purpose.
Support is attempted, but doesn't go far enough yet in fleshing out the main
point or story line
Details often blend the original with the predictable.

1 As yet, the paper has no clear sense of purpose or central theme. To extract
meaning from the text, the reader must make inferences bases on sketchy
details. The writing reflects more than one of these problems:
The writer is still in search of a topic, or has not begun to define the topic in a
meaningful, personal way.
Information is very limited or unclear
The text may be repetitious, or may read like a collection of disconnected,
random thoughts.
Everything seems as important as everything else; the reader has a hard
time sifting our what's critical.
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ORGANIZATION
5 The organization enhances and showcases the central idea or storyline. The
order, structure or presentation of.information is compelling and moves the
reader through the text.
Details seem to fit where they're placed; sequencing is logical and effective.
An inviting introduction draws the reader in; a satisfying conclusion leaves the
reader with a sense of resolution.
Pacing is well controlled; the writer knows when to slow down and elaborate,
and when to pick up the pace and move on.
Thoughtful transitions clearly show how ideas connect.
Organization flows so smoothly the reader hardly thinks about it.
3 The organizational structure is strong enough to move the reader through the
text without undue confusion.
The paper has a recognizable introduction and conclusion. The introduction
may not create a strong sense of anticipation; the conclusion may not tie
up all loose ends.
Sequencing is usually logical, but may sometimes be so predictable the
structure takes attention away from the content.
Pacin~

is fairly well controlled, though the writer sometimes spurts ahead too

quickly or spends too much time on details that do not matter.
Transitions often work well, at other times, connection between ideas are
fuzzy.
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The organization sometimes supports the main point or storyline; at other
times, the reader feels an urge to slip in a transition or move things
around.
1 The writing lacks a clear sense of direction. Ideas, details or events seem
strung together in a loose or random fashion-or else there is no identifiable
internal structure. The writing reflects more that one of these problems:
Sequencing needs work.
There is no real lead to set up what follows, no real conclusion to wrap things
up.
Pacing feels awkward; the writer slows to a crawl when the reader wants to
get on with it, and vice versa.
Connections between ideas ore confusing or missing.
Problems with organization make it hard for the reader to get a grip on the
main point or story line.
VOICE
5 The writer speaks directly to the reader in a way that individualistic,
expressive and engaging. Clearly, the writer is involved in the text, is
sensitive to the needs of an audience, and writing to be read/.
The reader feels a strong interaction with the writer, sensing the person
behind the words.
The tone and voice give flavor to the message and seem appropriate for the
purpose and audience.
Narrative writing seems honest, appealing and written from the heart.
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Expository or persuasive writing reflects a strong commitment to the topic, and
an effort to bring the topic to life, be anticipating the reader's questions,
and showing why the reader should care or want to know more.
3 The writer seems sincere, but not fully engaged or involved. The result is
pleasant or even personable, but not compelling.
The writing communicates in an earnest, pleasing manner. Moments here
and there surprise, amuse or move the reader.
Voice may emerge strongly on occasion, then retreat behind general,
dispassionate language.
The writing hides as much of the writer as it reveals.
The writer seems aware of an audience, but often to weigh words carefully or
discard personal insights in favor or safe generalities.
1 The writer seems indifferent, uninvolved or distanced from the topic and/or
audience.
As a result, the writing is lifeless or mechanical; depending on the topic, it
may be overly technical or jargonistic. The paper reflects more than one
of the following problems:
It is hard to sense the writer behind the words. The writer does not seem to
reach out to an audience, or to anticipate their interests and questions.
The writer speaks in a kind of monotone that flattens all potential highs or
lows of the message.
The writing may communicate on a functional level, but it does not move or
involve the reader.
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The writer does not seem sufficiently at home with the topic to take risks,
share personal insights or make the topic/story personal and real for the
reader.
WORD CHOICE
5 Words convey the intended message in a precise, interesting and natural
way.
Words are specific and accurate; it is easy to understand just what the writer
means. The language is natural and never overdone; phrasing is highly
individual.
Lively verbs energize the writing. Precise nouns and modifiers create
pictures in the reader's mind.
Cliches and jargon are used sparingly, only for effect.
3 The language is functional, even if it lacks punch; it is easy to figure out what
the writer's meaning on a general level.
Words are almost always correct and adequate; they simply lack flair
Familiar words and phrases communicate, but rarely capture the reader's
imagination. Still, the paper may have one or two fine moments.
Attempts at colorful language come close to the mark, but sometimes seem
overdone.
Energetic verbs or picturesque phrases liven things up now and then; the
reader longs for more.
1 The writer struggles with a limited voc~.bula.ry, searching for words to convey
meaning. The writing reflects more than one of these problems.
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Language is so vague (e.g., It was a fun time, She was neat, It was nice, We
did lots of staff) that only the most general message comes through.
Persistent redundancy distracts the reader.
Jargon or cliches serve as a crutch.
Words are used incorrectly, sometimes making the message hard to
decipher.
Problems with language leave the reader wondering what the writer is trying
to say.
SENTENCE FLUENCY
5 The writing has an easy flow and rhythm when read aloud. Sentences are
well built with strong and varied structure that invites expressive oral
reading.
Sentences are constructed in a way that helps make meaning clear.
Purposeful sentence beginnings show how each sentence relates to and
builds upon the one before it.
The writing has cadence, as if the writer has thought about the sound of the
words as well as the meaning.
Sentences vary in length as well as structure.
Fragments, if used, add style.
Dialogue, if used, sounds natural.
3 The text hums along with a steady beat, but tends to be more pleasant or
businesslike than musical, more mechanical that fluid.

(
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Sentences may not seem artfully crafted or musical, but they are usually
grammatical. They hang together. They get the job done.
There is at least some variation in sentence length and structure. Sentence
beginnings are not all alike.
The reader sometimes has to hunt for clues (e.g., connecting words and
phrases like however, therefore, naturally, after a while, on the other hand,
to be specific, for example, next, first of all, later, but as it turned out,
although, etc.) that show how sentences interrelate.
Parts of the text invite expressive oral reading; others may be stiff, awkward,
choppy or gangly. Overall though, it is pretty easy to read the paper aloud
with a little practice.
1 The reader has to practice quite a bit in order to give this paper a fair
interpretive reading. The writing reflects more than one of the following
problems:
Sentences are choppy, incomplete, rambling or awkward; they need work.
Phrasing does not sound natural, the way someone might speak. The reader
must sometimes pause or read over to get the meaning.
Many sentences begin the same way - and may follow the same patterns
(e.g., subject-verb-object) in a monotonous pattern.
Endless connectives (and, and so, but then, because, and then, etc.) create
a massive jumble of language in which "clear sentence beginnings and
endings get swallowed up.
The text does not invite expressive oral reading.
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CONVENTIONS
5

The writer demonstrates a good grasp of standard writing conventions (e.g.,
'•,

.

grammar, capitalization, punctuation, usage, spelling, paragraphing) and
uses conventions effectively to enhance readability. Errors tend to be so
few and so minor that the reader can easily overlook them unless hunting
for them specifically.
Paragraphing tends to be sound and lo reinforce the organizational structure.
Grammar and usage are correct and contribute to clarity and style.
Punctuation is accurate and guides the reader through the text.
Spelling is generally correct, even on more difficult words.
The writer may manipulate conventions - especially grammar and spelling for stylistic effect.
Only light editing would be required to polish the text for publication.
3

The writer shows reasonable control over a limited range of standard writing
conventions. Conventions are sometimes handled well and enhance
readability; at other times, errors are distracting and impair readability
Paragraphing is attempted. Paragraphs sometimes run together or begin in
the wrong places.
Problems with grammar or usage are not serious enough to distort meaning
(commas, apostrophes, semicolons, dashes, colons, parentheses) is
sometimes missing or wrong.
Spelling is usually correct or reasonably phonetic on common words.
Moderate editing would be required to polish the text for publication.
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1

Errors in spelling, punctuation, usage and grammar, capitalization, and/or
paragraphing repeatedly distract the reader and make the text difficult to
read. The writing reflects more that one of these problems:
Paragraphing is missing, irregular, or so infrequent (e.g., every sentence) that
is has no relationship to the organizational structure of the text.
Errors in grammar or usage are very noticeable, and may affect extensive
editing would be required to polish the text for publication meaning.
Punctuation (including terminal punctuation) is often missing or incorrect.
Spelling errors are frequent, even on common words.
The reader must read once to decide, then again for meaning.
Extensive editing would be required to polish the text for publication.

WRITING LEARNING OBJECTIVES
The student will be able to ...
gather information by u:;ii.ng V\:lrious resources
employ interviewing techniques
take notes
use library skills
skim reading material
use indexes and tables of contents
research bibliographies
observe and record on paper
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... discuss topic and its subtopics: listen, talk, argue, question,
clarify with other people
brainstorm
do brief/informal outlining (webbing)
do cloze reading
... write in many forms concluding with an autobiography
. . . use the writing process
demonstrate knowledge of introduction, body, and conclusion
use transitions
use past present and future tense in writing
input story on a word processor
see value in their own accomplishment
predict and set goals for future

PERFORMANCE CRITERION
The students will complete ...
Sorting and choosing material for the writing
distinguishing important from unimportant facts and ideas
... webbing
sequencing (spatially, chronologically, and in order of
importance)
narrowing or broadening the focus
... finding an interesting way to present material
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determining the audience
determining the format
evaluating the ideas gathered
reflecting on what they have learned/created
making at least two drafts of each writing assignment
using penmanship skills,
using word processing
using paragraphs
drawing conclusions
creating transitions create dialogue
using descriptive language
using narrate form of writing
using specific detail
using active verbs and concrete nouns when possible and
appropriate
moving through the writing process
returning to other sections of writing process
getting feedback from group
reading aloud
reflecting and self evalu.citing .
writing from a different point of view
editing
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paragraphing
using correct punctuation
use spelling paragraphing
subject verb agreement
noun, pronoun agreement
proper use of possessives
adding graphics
publishing
an autobiography of three sections, past, present, and future
... the writing process
. . . editing of another students work

LEARNING ACTIVITIES
The students will ...
keep a writing journal
keep a note/interview journal
. . . write a story about a grandparent
. . . write a story about a parent
... write an autobiographical story
publish family stories
use expressive and transactional writing
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gather information
discuss writing with small groups
take a field trip to local public library
learn questions to use for interviewing
interview family members
interview others
read in progress writing to small group
give and receive feedback to classmates
write continuing chapter's ·in text books using original authors
style and voice
research and discuss author of the month
illustrate biographical book
use the word processing programs to make the final copy
edit classmates work
do self editing
discuss writing process
... follow writing process
create a cover for the final book
use cursive handwriting on final copies of non-computer papers
... form groups and find exampl~s of writing styles
. . . discuss with group way to improve writing
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TEACHING STRATEGIES
The Teacher will ...
use overheads to model writing process
use students examples to model editing
give story starters (It was a dark and stormy night...)
introduce each new assignment with a discussion and an
example
lead class discussions
monitor small groups
monitor work-folders
do assessment according to six trait method
make a class book of finished student work
... arrange field trips to public library
integrate writing into all part of curriculum
use a video to introduce author of the month (if available)
discuss author of the month style and type of writing
send parent letter
give examples of autobiographies (Boy, Helen Keller)
do the final edit
grade the final copy
discuss and give examples of past, present, and future through
the spelling lesson
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. . . supply samples of autobiographies

INSTRUCTIONAL MATERIALS
Resources include ...
overhead transparencies
computer
trade/text books
.. . author videos
... word processing program
. . . handouts for editing, and proofreading
. . . provide cursive practice sheets

l
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The Writing Process
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TOPIC CHART
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People I Know

Feelings I Hove

Places I've Been

Things I Think About

Things I've Done

Special Ideas
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BEGINNING
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First ...

MIDDLE

Next ...

Then ...

Finally ...
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FIVE-STEP EDITING
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sentence
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capital
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Write
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With
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capital
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Space
between

words.

Revising and _Editing Marks
Take something away
Add something
(

)

Check spelling
Copilallze
Indent the paragraph

..·

'•

Check
spelllng.
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SPEAKING AND LISTENING
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SPEAKING AND LISTENING
Oral reports and guest speakers were used to meet class speaking and
listening goals. Cooperative learning groups facilitated problem solving and
research projects. Class debates were used to encourage listening and
speaking. Using the process and materials from the EALR's took kit, students
were able to accurately demonstrate their learning.
Oral reports on the books read, also in other subjects such as science,
math, music and social studies. Guest speakers came from community, and
related to the topics being studied. Cooperative learning groups were flexible.
The method used for grouping is described on page p-118. In class debates the
students were divided into two groups. A question was placed on the front board
at the beginning of the week, e.g. Can fourth graders be responsible enough to
own a pet?, or Should private accept money from the public schools?. These
questions and others are created by the students and reflect their concerns. The
students gather information from whatever means they can, (interviews,
encyclopedia, text books). Students are not assigned pro or con until the day of
the debate, Friday afternoons, so they must gather information on both sides.
The debate begins with three students from each group, chosen at random,
giving a one minute statement of their side. Groups then discuss and come up
with questions to ask the opposing side. Three different students from each
group, again chosen at random answer the question presented. Students gather
in groups once more and three different student from each side offer a one
minute summary.
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The conventions of language arts are taught through out the spelling

'"
program. Integrating spelling, grammar, and language foundation focuses on the
process of creating language rather than just creating words. The students
choose the words and create the assessment tool for spelling. Through spelling,
the students will experience language structure and specifications.
Each week, a different spelling concept or rule is used to create a list of
spelling words. The students, as a class, choose the words and write the story
that becomes their test. Non-concept words are added, by the teacher, to fit
cross-curriculum needs. Language concepts are used to complete the weekly
paragraph or story. The story is word processed with the spelling words left out
with an underlined blank space in their place. Students then learn to use content
clues to place the words in the correct places with the correct spelling
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SPELLING PROGRAM
Through this spelling program the words are chosen according to the
curriculum needs. Language conventions are incorporated into the daily spelling
and grading i.s done on weekly test, daily work, and finished projects. This is an
average week of spelling.
Day one:
Student Arrival:
As the students arrive a language/spelling concept of the week is written
on the board in the front of the room. The concept is chosen by the teacher from
either a spelling objective from the fourth grade objectives, or an English
objective, such as a part of speech, e.g. "i" before "e" except after "c," or base
words with a silent "e" and the suffix -ly, or words that are in the past tense.
Using the resources available (reading book, social studies book, trade
books, etc.), the students look for words, using the two finger skimming
technique (page *), that fit the concept, making a list of words. This is done
throughout the day with the students writing the words as they find them in the
"notes" spiral notebook they maintain. At Language arts time the word are put
into a list. A typical conversation might be;
Teacher: Did anyone find any spelling word in the reading?"
Student: Yes, on page 242, the second paragraph, third line, where Sam
is talking to the badger. the word "receive" could be a spelling
word, or ...
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Student: No, but in math on page 56, the second word problem contains
the word "eight" that could be a spelling word.
Teacher: How does this word fit this week's rule (restate rule from board).
This discussion continues until ten to twenty words are decided upon.
Each word is discussed in small groups and in the large group as to how if fits in
the perimeters given. Class discussion focuses on the use of the word in context,
and looking for predictable characteristics of the words. This takes the remainder
of the time. If there is still time the students begin their homework. Homework
assignment is to define each word, both from the dictionary and from the context
it was used, identify the part of speech and use the word in a sentence.
Day two:
Student Arrival:
On the student's desk is a teacher created crossword puzzle of the weekly
spelling words (Cpuzzle +software, 1990)
Day three
At language arts time, the students and teacher together create a
paragraph or story using the selected spelling words and focusing on sentence,
paragraph, and story structure. The theme of the writing is taken from the
reading, the season, other content area, or one that the students choose (One
week the students wrote about the assembly they had the day before). This was
accomplished early in the year by using an overhead. As the students became
familiar with word processing, a projector that receives input from the class
computer was used. This facilitates the cutting. and pasting and reformatting of
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words and sentences quickly. (Also, models use of word processing systems).
Using the computer facilitated that each student has a copy of the writing as soon
as it is finished. As the student's skills increase, students operate the computer.
Each lesson uses the writing process and focuses on specific conventions that
are continually reinforced. Graphic organizers and webbing actives are used
each week. This activity takes at least seventy-five minutes.
Day four
Language arts time finishes with a spelling pretest. The test uses the story
created on the third day with the weekly words left blank. The students must use
content clues to place the correct words in the ·blanks, spelling them correctly. If
they receive one hundred percent, they will be given choice time on the last day.
Day five
The afternoon begins with final spelling test. The test is self corrected,
then presentation, or debate follow.
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WEEKLY SPELLING SAMPLES
September 22 Find word that end in -ful and -less with a root word that has a
silent e.
Spelling Words
judgeful

hopeful

peaceful

careful

hateful

loveless

useful

environment

homeless

graceful

hopeless

heredity

peaceless

careless

unique

useless

Paragraph
Mother Theresa is a wonderful example of how God wants us to take care
of the environment. Mother Theresa helped the sick and homeless. When we are
careless with people and things they become useless. Mother Theresa was
hopeful that she could bring a peaceful life to the people of Calcutta. Many of the
. '•

people were unemployed and felt useless. But Mother Theresa saw each person
as unique and useful. She was careful to treat each person as a priceless gift
from God.
The hateful government didn't know what to do about the hopeful woman
who helped hundreds of nameless poor. She was not judgeful, just kind. By her
heredity she was a small, but graceful lady that makes hopeless situations useful
by using them to glorify God.
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So when you feel hopeless and useless, remember this quiet lady.
Remember how she took the loveless people of Calcutta and showed the how
God loved them.
Student Test
Mother Theresa is a wonderful example of how God wants us to take care of the

1

. Mother Theresa helped the.sick and 2

we are 3

. When

with people and things they become 4_ _ _ __

Mother Theresa was 5

that she could bring a 6 _ _ _ _ _ 1ife

to the people of Calcutta. Many of the people were unemployed and felt
7

. But Mother Theresa sav./ each person as 8

and

. She was careful to treat each person as a 1O_ _ _ __

9
gift from God.
The 11

government didn't know what to do about the

12._ _ _ _ _ woman who helped hundreds of 13_ _ _ _ _ poor. She

was not 14
small, but 16

18

, just kind. By her 15
lady that makes 17

, she was a
situations

by using them to glorify God.
So when you feel 19 _ _ _ _ _ _ and 20 _ _ _ _ __

remember this quiet lady. Remember how she took the 21 _ _ _ _ __
people of Calcutta and showed the how God loved them.
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September 29 Find words with at least four letters that use the vowel
combinations ea.
Spelling words
beat

hear

read

league

disappeared ideas

area

weather

head

clean

learned

bread

Paragraph
Our teacher will teach us how to read books. In our science book there are
ideas about weather. In social studies we learn about east and west. In music
we beat drums and hear sounds .. In religion we learned about the bread of life.
Our papers disappeared so we learned that we should take responsibility to
keep our desks clean. We have learned that we must keep the planet earth
clean, especially the area around us. Each head is so full of knowledge we are
in a league of our own.
Student test
Our teacher will teach us how to 1 _ _ _ _ _ books. In our science
book there are 2 _ _ _ _ _ about 3 _ _ _ _ _. In social studies we
learn about 4. _ _ _ _ _ and west.. In music we 5 ______drums
and 6
8

sounds .. In religion we 7

about the

of life. Our papers 9 _ _ _ _ _ _ _ so we

1O._ _ _ _ _ that we should take responsibility to keep our desks
11

. We have 12

that we must keep the planet

earth 13._ _ _ _ _ _ , especially the 14_ _ _ _ _ around us. Each
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15_ _ _ _ _ is so full of knowledge we are in a 16______ of our
own.
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Across
3.hit a drwu
4.the space inside a
square
5 .rainy or sunny
8.vanish
12. to know something

Down
I. what ears do
2.done with books
3.outside ofa sandwich
6.on top of shoulders
7. baseball group
9.thoughts
IO.Desks should always
be kept __
11.I
this book
yesterday.
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October 20 Find words with at least five letters that use the ei or ie vowel
combination.
Spelling words
weighed

retriever

being

seine

either

feigned

their

received

neighborhood

eighteen

height

believe

thief

shriek

seizure

Story
My friends told me there was a neighborhood that was full of ghosts and
witches. I didn't believe my friends because they were being weird. I said that I
would go over there and prove that there were no ghosts in the neighborhood.
The night before Halloween, I got the courage to go over there in the
morning and see if this was a lie. When I got there, I was so shocked to see
ghosts that were eighteen feet long and witches that were casting their spells.
The ghosts could talk to people. One of the ghosts said that he had been a thief
stealing jewelry in real life. I also found that there was a witch that weighed fivehundred pounds and wore pantyhose and had very hairy legs. (eew)
As I was walking away, a witch tried to eat me. All of a sudden, I received
special powers and killed the witch. I couldn't believe all the power I had because
I was just a little guy with a height of only four feet tall. I was wondering if I was
either dreaming or if this was for real.
When I got home, which was around midnight, I got into bead and my
golden retriever crawled in with me. He must have known that I was really
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scared. Out of the blue, I started laughing. I guess I was having a seizure I was
shaking so bad. Then I saw my dog, and it made me laugh even more, because
my dog was making a strange, high pitched shriek I thought something might be
wrong with him. I didn't want him to leave so I threw a seine over him. Boy was it
funny to.see my dog running around with a net over him.
I had fooled my friends and feigned bravery. However, I will never go back
to that neighborhood again.
Student test
My friends told me there was a 1_ _ _ _ _ that was full of ghosts and
witches. I didn't 2_____ my friends because they were 3_ _ _ __
weird. I said that I would go over there and prove that there were no ghosts in the
neighborhood.
The night before Halloween, I got the courage to go over there in the
morning and see if this was a lie. When I got there, I was so shocked to see
ghosts that were 4 _ _ _ _ _ feet long· and witches that were casting
5_ _ _ _ _ spells. The ghosts could talk to people. One of the ghosts said
that he had been a 6_ _ _ _ _stealin.g jewelry in real life. I also found that
there was a witch that ? _ _ _ _ _ five-hundred pounds and wore panty
hose and had very hairy legs. (eew)
As I was walking away, a witch tried to eat me. All of a sudden, I
8 _ _ _ _ _special powers and killed the witch. I couldn't 9_ _ _ _ _ all
the power I had because I was just a little guy with a 1O_ _ _ _ _o.f only
four feet tall. I was wondering if I was either dreaming or if this was for real
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When I got home, which was around midnight, I got into bead and my
golden 11

crawled in with me. He must have known that I was

really scared. Out of the blue, I started laughing. I guess I was having a
12

I was shaking so bad. Then I saw my dog, and it made me

laugh even more, because my dog was making a strange, high pitched
13

. I thought something might be wrong with him. I didn't want him

to leave so I threw a 14

over him. Boy was it funny to see my

dog running around with a net over him.
I had fooled my friends and 15
never go bE!ck to that 16

bravery. However, I will
again.

y
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XX.~~
Across
I .noise when afraid
2.trnsted
4.fake
6. type of dog
8.it belongs to them
9.person
IO.tall
11.uncontroled movement
12.group of houses

Down
I.net
3.neither:nor ::
:or
5.done on a scale
6.got in the mail
7.afrcr seventeen
8.person who takes things
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STUDENT LEARNING OBJECTIVES
The student will be able to ...
. . . identify words according to a concept given
use the SQR method to find words
define words from the dictionary
define words used in context
identify parts of speech
use the words in daily work
identify correct sentence structure
identify correct paragraph structure
draft a paragraph
draft a story
use content clues to place words
define vocabulary
make predictions
reflect on reading
"popcorn" read the book·
. . . create weekly tests

PERFORMANCECRITER~

The students will complete ...
a list examples of weekly concept words
a definition of each word from the dictionary
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. . . a definition of each word from context
. . . a list of sentences using each word
identifying the parts of speech
a crossword puzzle from definition of weekly words
a weekly spelling test with 90% accuracy
use the resources available to fine words the fit the criterion
given

LEARNING ACTIVITIES
The student will ...
discuss each word found
chose the weekly words
complete weekly crossword puzzle
... write a story (paragraph)
. . . create weekly test

'

"

Teaching strategies
The teacher will ...
decide on concept for the week
have concept written on the white board as the students arrive
to school
. . . direct the creation of weekly spelling words
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. . . create crossword puzzle
. . . direct the creation of weekly paragraphs
. . . create the weekly test
. . . correct sentences and definitions
. . . grade weekly test

INSTRUCTIONAL MATERIALS
Resources will include ...
List of spelling and language arts concepts to be covered
Dictionaries and resource books (other subjects and trade
books)
Crossword puzzle software
... Word processing
Overhead projector that is able to accept impute from class
computer
Copies of weekly test.
This program should be flexible and changed according to the needs of
the students and the curriculum demands.
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COOPERATIVE GROUPS
CLASSROOM ARRANGEMENT
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Based on the research, the importance of discussions and interacting with
peers are also important skills for the students to acquire. In order to
accommodate this interaction, flexible desk arrangements were implemented,
page *. Students worked in various groups of from two to six throughout the day,
week, or project, what ever was necessary or best for the assignment. After
some direct instruction, the first week of school, and practice, the students could
change groups within sixty seconds time, rearranging desks and supplies as
necessary.
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COOPERATIVE GROUPINGS
In order to accommodate student interaction, a flexible desk arrangement
was implemented. This is a class management technique that facilitated the
moving of students from a large group to small groups and back again. After
some direct instruction, and practice, the students learned to change their desks
quickly and quietly. Students worked in various groups of from two to six
throughout the day, week, or project, whatever was necessary or best for the
assignment with just a simple instruction from the teacher.
A tag containing different symbols is attached (with clear contact paper) at
the corner of each desk (see following pages) .. When it is time to move into group
the student are asked to move into their "animal" or "color" groups for example.
Each group moves to a prearranged place in the room. If the next assignment
require a different group the students are just asked to change to "shape" groups.
The homophone partners work well for buddy edits and partner reading.
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CLASSROOM ARRANGEMENT
Research revealed the room environment to be very important. The
classroom was therefore set up with a student library/reading area, writing area,
listening area, and computer area. The library/reading area used contained
books from a variety of genre and grade ·levels, including research ,books. The
writing area contained desks with pencils, paper and idea sheets that were
changed thought out the year. The listening area had a CD/tape player with
headphones, various music recordings and "talking books." The computers need
to have word process software.
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CLASSROOM ARRANGEMENT
Research revealed the room environment to be very important. The
classroom was therefore set up with a student library/reading area, writing area,
listening area, and computer area. The library/reading area used contained
books from a variety of genre and grade levels, including research books. The
writing area contained desks with pencils, paper and idea sheets that were
changed thought out the year. The listening area had a CD/tape player with
headphones, various music recordings and "talking books." The computers need
to have word process software.
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STUDENT WORK SAMPLES
FAMILY HISTORIES

Please note: Student work examples were redacted due to FERPA concerns.
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CHAPTERS

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
SUMMARY
The purpose of this study was to develop an integrated Language Arts
program based on the Washington State· Essential Academic Learning
Requirements (EALR's) and which focuses on authentic experiential activities.
Literature reviewed suggested support for the integration of various language
arts in elementary fourth grade teaching. In this project the language arts
curriculum was integrated, making connections between the different language
areas and connections with student previous knowledge. The use of the spelling
created coherence between all aspects of language composition. The concluding
activity was the writing of an autobiographical story by each student.
CONCLUSIONS
The literature review indicated that neither the segregated programs nor
whole language philosophy could completely meet the language arts needs of
the students. Some literature agreed with an integrated authentic approach and
this seemed to meet the objectives of the project. "Yet when basals and
worksheets were replaced with authentic, student-generated activities, not only
learning but excitement about learning occurred (Angelico-Hart, 1996, p.33). The
following conclusions were made after observations of the students involved in
the implementation of the project.
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It was concluded that:
1. Students can learn in many ways, however, an integrated authentic approach
to teaching can reach most of the students.
2.

Integrated authentic learning encourages independent learning and problem
solving.

3. Students support and learn from each other.
4. All language arts concepts and skills can be taught using literature.
RECOMMENDATIONS
As a result of developing this project the following recommendations have
been suggested:
1. Teachers should teach language arts using an integrated program.
2. Connections between all elements of language arts should be planned.
3. Connections between home and school should be viewed as important
resources for the student and teacher to draw upon.
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